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ABsTRACT As post-secondary institutions continue the slow move towards
Indigenization and reconciliation, more Indigenous-centred spaces are created. But
how many of those spaces are Nation-specific? In this article, we describe one example
of a Nation-specific gathering, the Métis Research Symposium, and the impact that
the gathering had on the mostly-Métis audience, including the enhanced sense of
belonging and connection that the respondents reported. We advocate for institutions
and administrators to shift towards creating more Nation-specific opportunities for
students, faculty, and staff at all levels.
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Researcher Positionality

Daan lii Michif leu teeraen d’niikinaahk eekwaa daan lii Anishinabek, Nehiyaw, Anishininew,
Dakota, and Denesuline nishtam leu peeyii, lii kampoos d’yuniversitii di Manitoba pi
d’yuniversitii di Winnipeg ashteewak. The University of Manitoba and University of Winnipeg
campuses are located on the original lands of the Anishinaabe, Nehiyaw, Anishininew, Dakota,
and Denesuline Peoples, and the homeland of the Métis Nation; this is where we live, work,
and study. We also want to acknowledge that the power provided to write this paper was
created in Treaty 5 territory and that the water in our tea came from Shoal Lake First Nation.
It is crucial in academia to locate the researcher in relation to the research (Absolon, 2011;
Graveline, 2000; Kovach, 2009, 2017, 2021; McGregor et al., 2018). Positionality is addressed
through the location of our nations, cultures, lands, and personal experiences (Absolon, 2011;
Moreton-Robinson, 2017). Kovach (2009, 2017, 2021) stresses that knowing these details
about a researcher makes biases explicit and adds credibility. As such, we will introduce
ourselves first.

Laura: Laura Forsythe d-ishinikaashon. My name is Laura Forsythe. Ma
famii kawyesh Roostertown d-oschiwak. My family was from Rooster Town
a long time ago. Anosh ma famii Winnipeg wikiwak. Today, my family lives
in Winnipeg. Ma Parentii (my ancestors) are Huppe, Ward, Berard, Morin,
and Cyr. My ancestors worked for the Northwest Company and the Hudson’s
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Bay Company. My ancestors once owned Lot 31, the site of Rooster Town.
I am descended from buffalo hunters. I am descended from voyageurs. I
am descended from the victors at Frog Plain. I am descended from farmers,
ranchers, teamsters, seamstresses, and tradesmen; I come from the working class
that built Manitoba and the Métis Nation. I am a Manitoba Métis Federation
citizen and a first-generation university student.

Lucy: Lucy Delgado (née Fowler) d-ishinikaashon. My name is Lucy. I am
a Two-Spirit Métis woman, born and raised in Winnipeg, Manitoba. I am a
citizen of the Manitoba Métis Federation. My family were Sinclairs, Cummings,
Prudens, some of whom took scrip in St. Andrews and St. Johns, and I also
have other family and ancestors from Red River, Oxford House, Norway
House, and Sioux Valley Dakota Nation, and settler family from Ireland and
the Orkney Islands.

The Importance of Creating Community

The challenge of creating community within the academy for Métis scholars (a term that we
view as including both faculty members and students) scattered across the country echoes
in scholarship looking at their isolation (Devine, 2010; Forsythe, 2022b). The number of
Meétis students, staff, and faculty within post-secondary institutions continues to rise and yet
Meétis inclusion programming lingers behind (Forsythe, 2021). According to the 2006 census,
39.81% of Métis completed a post-secondary program; in the most recent 2021 census,
there was a significant increase in Métis who had completed a post-secondary program, with
the percentage rising to 56.3% (Melvin, 2023; Wilk et al., 2009). This percentage includes
bachelor, master, and doctoral level degrees, with the number of Métis with a bachelor’s degree
doubling in the past fifteen years from 7.04% to 15.7% (Melvin, 2023; Wilk et al., 2009),
the number of completed masters increased from 0.98% to 2% (Statistics Canada, 2023) and
the obtainment of doctorates went up from 0.16% to 0.20% (Statistics Canada, 2023; Wilk
et al., 2009).

Forsythe (2022a) explained the majority of those recently joining the academy were first
generation university students who did not have kinship ties or direct family members to
mentor them through their degrees or in their future academic positions. This absence of Métis
mentorship within the academy creates a need for community connections and networks
beyond one’s traditional kinship ties and an expansion of Métis community in the academy.
Identifying impactful Métis inclusion that creates community, a sense of belonging in the
institution, and long-lasting relationships assists post-secondary institutions in the next steps
towards reconciliation and Indigenization. In this article, we share an example of a Métis-
specific academic gathering, the Métis Research Symposium, and explore the impact that
this Métis gathering had, as well as the implications of this impact in the academy for both
academics and community.
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Background
The Métis are one of the three recognized Aboriginal Peoples in the Constitution Act in Canada.
Their traditional homeland spans five provinces and a territory in Canada, and three states in
the United States of America. In the context of this research, each participant in this survey is
a “self-identifying Métis” because there was no requirement to offer proof of Métis Citizenship
or historical ties to the Métis Nation to participate in the survey. According to the Manitoba
Métis Federation constitution, “Métis means a person who self-identifies as Métis, is of historic
Métis Nation Ancestry, is distinct from other Aboriginal Peoples, and is accepted by the Métis
Nation” (Manitoba Métis Federation, 2022). The Supreme Court of Canada states: “Self-
identification, ancestral connection, and community acceptance are factors which define Métis
identity for the purpose of claiming Métis rights under 5.35” (R. v. Powley, 2003). It is in
accordance with these two statements that participants self-declared their nationhood.
Forsythe and Fowler (2024) explored over forty years of Métis gatherings discovering four
emerging types of gatherings: 1) politically driven gatherings offered by either provincial Métis
governing bodies or the Métis National Council (MNC); 2) language gatherings centered on
Michif hosted by either by a Métis governing body or the Gabriel Dumont Institute (GDI), an
organization which supports research and knowledge mobilization centered on Métis history
and culture; 3) culturally focused gatherings meant to educate the wider community and
hosted by GDI; and 4) academic conferences. Over the past decade, there has been an increase
in Métis-specific conferences or symposiums in post-secondary. Notably, the University of
Alberta, in partnership with the Métis Nation of Alberta and the Rupertsland Institute, an
education, training, and research institution affiliated with the Métis Nation of Alberta, offered
two conferences dealing with Métis-specific content at the post-secondary institutional level:
in 2017, the Daniels Conference: In and Beyond Law, followed in 2019 by the Métis Land Rights
& Scrip Conference. In 2022, a collective of 32 Métis thinkers created the Mawachihitotaak:
Lets Get Together Symposium held virtually due to the COVID-19 pandemic featuring four
days with over 2000 attendees. We must honour the work that has come before, which has
allowed for the evolution in decolonizing the academy to create space to bring Métis ways of
knowing and Métis understandings of self into academia.

Decolonizing Academic Spaces

Studies from Canada and abroad reveal the issues involved in embedding our methodologies,
theories, and epistemologies in colonial institutions in an effort to decolonize. For example,
Potlotek First Nation scholar Battiste’s (2005, 2011, 2017) work acknowledges Indigenous
knowledges and strategies used by scholars, stating that “a generation of Indigenous scholars
has successfully exposed the Eurocentric prejudices against Indigenous ways of knowing”
(2005, p. 3). Battiste is one of many Indigenous scholars who have been calling for spaces
of our own to highlight our ways of knowing and being in the academy. Forsythe (2021,
2022a) speaks to the importance of the creation of Métis-specific spaces to combat the foreign
academic environment students, staff, and faculty are subjected to when entering the academy.
McGregor (2005, 2007) speaks to the struggle of an Anishinaabe assistant professor to walk
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between two worlds and have an Indigenous worldview accepted in scientific disciplines. This
struggle is echoed by Métis grandmothers and aunties in Forsythe’s (2022b) work, highlighting
the need to create spaces where one does not have to explain who they are.

Work exploring the process of attempting to decolonize the academy through the creation
of curriculum and space is highlighted by Indigenous and non-Indigenous scholars” work in
Canada (Louie et al., 2017; Korteweg & Russell, 2012; Wilson, 2004). Internationally, Sdmi
scholar Kuokkanen has dedicated much of her career to the academy and student experience
issues. For example, Kuokkanen (2007a, 2007b) shares Indigenous knowledge with the
academy, followed by later work which describes the icy reception extended by the academy to
Indigenous people (2008a, 2008b), and explores ignorance, benevolence, and imperialism in
institutions (2010). Maori scholar Stewart’s contribution to Anderson et al. (2019) asserts that
the mere presence of Indigenous scholars in the academy Indigenizes that space. In gathering
Métis peoples, and creating spaces with intention, we address the ignorance, benevolence, and
imperialism of which Kuokkanen writes, and respond to Stewart’s call to, at the very least,
Indigenize the academy through the inclusion of more Métis scholars. All these Indigenous
women scholars” work also speaks to the toll that Indigenizing and decolonizing can have on
those seeking to create a better space for future generations.

Decolonizing the academy and creating space for our people to thrive, while important
work, is grueling. Saulteaux and Anishinaabe scholar Ottmann (2013) reflected on 17 years
in the academy and asked why they are spending time Indigenizing the academy when it was
so detrimental to their well-being and resulted in only small changes. Pedri-Spade (2020), an
Anishinaabe scholar, shared the lived struggle of Indigenous women in the academy after five
years as an assistant professor, where she related feeling both emotionally and physically unsafe
through intentional acts and stresses the need for space to be created for Indigenous scholars
to be open about their experiences. Internationally, Moreton-Robinson (2000a, 2006, 2021)
wrote about how Indigenous scholars experience hardship at the hands of white academics, with
little change over the two decades between her publications other than terminology. Moreton-
Robinson (2015) also demonstrated the power dynamics between white and Indigenous
scholars in the academy and shows how white possession and power operate through myriad
practices in the academy. In a statement that grounds much of her future work, Moreton-
Robinson (2000b) asserts that “patriarchal whiteness surreptitiously works to support white
feminists” in the academy (p. 351). We strive to create spaces that are just ours and for our
people who also experience struggles such as these shared by other Indigenous scholars.

In an effort to address issues of pan-Indigeneity highlighted by Scott (2021a, 2021b),
Meétis women have shared their experiences being negatively affected by history and culture
presented as pan-Indigenous and have called for a validated Métis space inside institutions
(Forsythe, 2022). Distinction and specific spaces for other peoples, such as the Inuit, have
been called for by Jessen Williamson (2014), an Inuk from Greenland who questions the
use of the Inuit philosophy of equity to pursue academic achievement while honoring and
expressing other women’s educational experiences, and stresses the need for collaborative work
to decolonize the academy. Kovach (2009, 2010, 2015, 2017, 2021) advocates for changing
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research methodologies in the academy to align with Indigenous ways of knowing and being.
However, there is a need to create nation-specific space and one of those spaces, the Métis
Research Symposium, is the focus of this research.

Métis Research Symposium
In September 2023, Métis scholars Jennifer Adese, Canadian Research Chair in Métis Women,
Politics, and Community from the University of Toronto Mississauga, and Laura Forsythe from
the University of Winnipeg hosted the Métis Research Symposium in Winnipeg, Manitoba,
often called the heart of the Métis homeland. The symposium’s theme centered on Métis
methodologies and the 1.5-day event featured three keynotes from esteemed Métis scholars
Emma LaRocque, Brenda Macdougall, and Chantal Fiola. The symposium opened with a
keynote from Dr. Macdougall, followed by a Métis kitchen party hosted in partnership with
the Winnipeg Art Gallery, Manitoba Opera, and the Manitoba Métis Federation Bison Local.
The evening event invited symposium participants and the larger Métis community to join for
a lineup of contemporary and traditional Métis entertainment. Over 350 attendees came to
witness the celebration of Métis culture, including both Métis academics and the wider Métis
community, with Métis artisans given a free opportunity to sell their creations in a vendor space.
The next day’s full-day event started with Chantal Fiola speaking about the evolution
of Métis methodologies in the academy. The first two panels featured Anna Flamino, Janice
Cindy Gaudet, Cathy Mattes, and Sherry Farrell Racette speaking to kiyokewin and Kitchen
Table Theories, and “Approaching Métis Literature as Methodology,” featuring Celiese Lypka,
Michelle Porter and Matt Tétreault. Prior to the luncheon provided by the Métis catering
service Elsie Bear’s Kitchen, the Circle of Editors of Pawaatamibk: Journal of Métis Thinkers
debuted the inaugural issue of the first-ever nation-specific journal in Canada, surrounded by
Meétis scholars and community members. Numerous contributors to the journal were in the
space to witness the warm embrace of the community with whom they write. The afternoon
had two panels “Exploring Digital Storytelling as Method” with Yvonne Poitras Pratt and
Amanda Lavallee, followed by “Multidisciplinary Methodologies Exploring Spirituality” with
the leads of the Expression of Spirituality and Religion Across the Métis Homeland, a SSHRC-
funded research project. A 45 minute visiting session with attendees followed each panel which
prompted the audience to discuss the presentations and ways in which their work connects or
could include these methods. This space allowed attendees to internalize the knowledges shared
with them and ask questions of others around their tables, practicing the visiting principles of
Meétis ways of being.

The final keynote was by Emma LaRocque, who spoke about the ways in which Métis
scholars have worked toward decolonizing the academy and making space for Métis. Prior to
the closing, the attendees honored a grandmother of Métis studies with a standing ovation that
honored Lorraine Mayer’s 18-year commitment as editor to the Canadian Journal of Native
Studies. Elders Charlotte Nolin and Barbara Bruce concluded the symposium by leading a
prayer circle and asking all in attendance to join together and hold hands and acknowledge the
significance of what had occurred.
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Both the Kitchen Party and the Symposium were organized with Métis ontologies at
the forefront. Several Métis scholars write about kiyokewin (or visiting) as part of research
methodologies (Forsythe, 2022b; Fowler, 2022; Flaminio, Gaudet, & Dorion, 2020; Gaudet,
2019; Lussier & Denford, 2023) but also as part of Métis cultural practices. The Mamawi
Project Collective (2019) shared a teaching from Métis Elder Maria Campbell, who “spoke
about how colonialism divided and separated our people, our cultures and laws, and our
languages” and how, through visiting, “we put the pieces back together” (p. 2). This attention to
visiting and (re)building kinship relationships amongst Métis peoples was foundational to the
design of the gathering. Where social aspects of conferences are often accidental, the intention
inclusion of visiting provided opportunities for attendees and presenters alike to speak with
others, build relationships, and bring established academics into conversation with community
members and students who might not otherwise have the opportunity to cross paths. This
embodied practice and shift in priorities in an academic gathering is a demonstration of these
Meétis values at work.

Methodology

To document the impact of this Métis-specific space, we created a post-event survey for all
attendees that was approved by the University of Winnipeg Research Ethics Board. This survey,
distributed through SurveyMonkey, was a mix of multiple choice and open-ended questions,
and we received 39 responses, with 30 of those having attended the Métis Methodologies
Research Symposium, indicating a response rate of 27% of the total symposium attendees. The
other nine responses were from individuals who had only attended the Métis Kitchen Party the
evening before. The survey consisted of five multiple-choice and five open-ended questions,
with the former determining the demographics of the respondents (including identity, location,
and attendance during the 2-day event) and how they had heard about the event. The multiple-
choice questions also determined the cultural identity of the respondents, asking whether they
were Métis, First Nations, Inuit, non-Indigenous, Indigenous to a place other than Canada, or
‘Other’. Respondents were able to select multiple responses to reflect the multitude of identities
held by those within the Métis Nation. Responses to these demographic questions can be
found in tables one through five. The open-ended questions were designed for the quality of
the qualitative responses to allow us to determine whether Métis events were important to the
attendees, and which aspects of the event were successful, and which were unsuccesstul.

Our analysis focused on the qualitative responses of all responses, including the perspectives
of both community members who had only attended the Kitchen Party and those community
members and scholars who attended the Symposium. We co-created our analysis, first by
examining the responses individually, and then creating word clouds and discussing our
impressions, and finally by discussing each of the five open-ended questions. When creating
the word clouds, high frequency words (‘the’, ‘but’, and so on) were removed automatically,
and we manually removed words that were contained in the prompt, as well as the names of
any of the attendees or presenters that might have been included. In this paper, we have only
included names of presenters who were advertised as being part of the symposium.
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This analysis was driven by Métis methodologies of visiting (kiyokewin), as we sat in
relationship with each other and the data. Our identities as Métis women and scholars are
integral to our understandings of the world and our interpretations of data, and within a
Métis methodology we do not attempt to separate our researcher identities from the research
as visiting is an embodied practice (Flaminio et al., 2020). We visited over Zoom and shared
these impressions and ideas, building our analysis off of each other and words shared by survey
respondents.

Results
While we will concentrate our discussion on the qualitative questions, we share the responses
to demographic questions for clarification and to establish who answered this survey.

Table 1.
Question 1: Which group(s) do you identify as?

Category n= (total = 39) %
Métis 38 97.44
First Nations 3 7.69
Inuit 0 0
Non-Indigenous 1 2.56
Indigenous other than Canada 0 0
Other 1 2.56

QI, which determined cultural or ethnic identity, indicated that all but one attendee was Métis,
and four attendees identified with either First Nations and Métis as cultural identity markers
(n=3) or Métis and French Canadian (n=1). These are self-declared identities, as we did not
request proof of Métis citizenship either during the survey or to register for the symposium.
Assuming those self-declared Métis are registered, it is likely that they are not also band
members in a First Nation community, as current Canadian legislation prohibits registration
in both a Métis and First Nations government simultaneously. This does, however, highlight
the importance of different elements of Métis identity and could perhaps also indicate the need
for a shift to allow dual membership.

Table 2.
Question 2: In what capacity did you engage with the Métis Research Methodologies
Symposium? (Choose all that apply).
Category n= (total = 39) %
Attendee 39 100
Presenter 3 7.69
Symposium Planner 1 2.56
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Table 3.
Question 3: Where did you travel from to join us?
Category n= (total = 39) %

within Winnipeg 29 74.36
Manitoba (outside Winnipeg) 2 5.13
Saskatchewan 2 5.13
Alberta 4 10.26
British Columbia 1 2.56
Ontario 1 2.56

Other options (Quebec, Maritimes, Territories, United States, Other) received no responses.

Many of the attendees joined from Winnipeg or the province of Manitoba more broadly,
although just under 20% of the respondents indicated they had travelled from out-of-province.
The research symposium and associated events were free to attend, but travel costs are often
prohibitive for graduate students, under-employed academics, and community members.
Organizers had also been asked to make the symposium available online, which might have
shifted the representation of audience members. The choice to remain in-person only was
made to ensure attendees felt they could speak freely with the knowledge of who was in the
room and hearing their words.

Table 4.

Question 4: What parts of the symposium were you able to witness? Select all that apply.
Category n= (total = 39) %

September 28 Métis Research Methodologies 16 41.03

Symposium Opening Keynote with Brenda Macdougall

September 28 Métis Kitchen Party 30 76.92

September 29 Métis Research Methodologies 23 58.9

Symposium

None of the above 0 0

When examining the events that respondents participated in, more indicated that they had
joined the community-facing Métis Kitchen Party than the Research Symposium itself.

The high attendance for the Kitchen Party is also demonstrative of the outreach to
Métis community members, Manitoba Métis Federation local associations', and through
social media, in that those who had no particular interest in research still felt interested (and
welcomed) to attend. A concerted effort was made to connect with community members,
through invitations to Métis fiddlers, musicians, singers, and drag artists to perform, as well

1 Within the Manitoba Metis Federation governance structure, local associations act as a Local Métis governance on behalf
of Métis in their respective communities.
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as to Métis artists to set up tables as vendors in the art gallery space at no cost to them. By
redistributing university resources to support musicians and artists, the organizers worked to
support Métis peoples outside of the academy. Advertisements were shared with Métis locals
for the Kitchen Party, and a choice was made to advertise the event as just the Métis Kitchen
Party, without mention of the Methodologies symposium within the title or description of the
event. According to Forsythe (2022) and Scott (2021a, 2021b) many Métis people, like other
Indigenous peoples more generally, have conflicting relationships with academia, universities,
and research in particular (Brunette-Debassige, 2023; Cote-Meek, 2014; Thobani, 2022).
While the Kitchen Party and symposium had separate ads, they were promoted in the same
spaces to ensure that community members were aware of and could attend one or both of the
events. The organizers were intentional with the messaging in order to create an event space
where all Métis community members felt welcome.

Table 5.
Question 5: How did you find out about the symposium?
Category n= (total = 39) %
University email list 5 12.82
Social media (Facebook, Twitter, Instagram, etc.) 19 48.72
Word-of-mouth 8 20.51
Other (please specify) 7 17.95

This attention to outreach is also reflected in the responses to question five, which asks how the
respondent learned of the symposium. Almost half indicated they had heard of the symposium
through social media, and several of the “other” responses were also related to social media.

The primary focus of our analysis has been the narrative responses to questions six through
ten. The questions posed to respondents were:

Question 6 (Q6):  Why did you attend the symposium?

Question 7 (Q7):  How would you describe your experience at the
symposium?

Question 8 (Q8):  Was there anything that you were hoping to see at the
symposium but didn’e?

Question 9 (Q9):  What was the most impactful aspect of the symposium
for you?

Question 10 (Q10): Are Métis-centered events important to you? Why or
why not?

While all respondents answered all of the multiple-choice questions, these longer answer
questions had lower response rates overall (Q6 n=39, Q7 n=38, Q8 n=34, Q9 n=38, and

Q10 n=38). Some of the responses were also single word (yes, no, n/a) responses. For each of
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the open-ended questions, we created a word cloud image to demonstrate those words that
were most important to participants. Word clouds are used in qualitative research as a way
to provide a summary of “information and allow a quick visual comparison” and “present
information in the writers' or speakers’ own words” (Cidell, 2010, p. 521). Word clouds
also demonstrate impact or importance of words, “display[ing] them in an appealing visual
representation that identifies key words in different sizes and colors based on the frequences”
(DePaolo & Wilkinson, 2014, p. 38). Our discussion here will focus on questions 7 and 9 and
the word clouds created by those responses, which we will use to anchor our discussion.
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Figure 1. Responses to Q7: How would you describe your experience at the symposium?

In question 7, we asked about participant experiences in the symposium itself. By far the
most prominent word in the word cloud (see Figure 1) was Métis, and this reflected the work
in planning that had been done to forefront Métis peoples. The hosts, keynotes, panelists,
discussants, moderators, vendors, and caterers for the event were all Métis. Several participants
used words like “familiar” and “homecoming” to describe the space, and three shared that they
had “good tears” or “happy tears” being there in that space. As Métis scholars who have been
present in both Nation-specific and Indigenous umbrella spaces, we too have experienced this
feeling of homecoming joining spaces that centre Métis experiences.

Participants also spoke about feeling energized and inspired to connect with new ideas in
their own work. One respondent shared:

I have left the symposium buzzing with networks and points of connection, I
feel excited to dive deeper into Michif specific methodology as it relates to my
own experience and encourage others that I work with to do the same.
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Often, symposia and conferences are interesting spaces but leave participants feeling drained
by the end. In our own conversation discussing this word cloud, we both noted that this was
the first symposium we had left without a headache at the end. Participants noted the visiting
time was important to their experience at the symposium, and we wondered if that time
(which had been scheduled into the agenda to follow each keynote or panel presentation) had
been part of the difference in how the space was seen as energizing instead of exhausting. The
visiting time being scheduled as part of the event, as well as the entire event being held in one
room, meant that participants did not have to rush off after one presentation to get to another,
or skip a presentation altogether to continue a valuable conversation with a colleague. Break
time was embedded in addition to visiting time to prioritize the community building and
conversations that happened in that visiting space.

The adjectives that participants used were overwhelmingly positive, with the only negative
comments related to a specific interaction between one of the keynotes and two audience
members at the symposium that had upset several of the respondents. We do not want to
undercut the discomfort that some felt in hearing this back and forth, and in the later behaviour
by one of those involved. Instead, we argue that it is important to highlight that this space
was created in a way in which all parties were able and comfortable to share their perspectives
— there was no recourse in the moment, aside from perhaps the opinions formed by the rest
of the audience watching. Through this exchange, the attendees at this symposium modeled a
way of being in community as Métis people.
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Figure 2. Responses to Q9: What was the most impactful aspect of the symposium for you?

The final question that we will discuss in detail is question nine: “What was the most
impactful aspect of the symposium for you?” As demonstrated by the word cloud (see Figure
2), the responses overwhelmingly centered on the Métis-ness of the symposium experience.
Out of 38 responses to this question, 13 respondents noted Métis scholars, Métis research,
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Meétis specific spaces, Métis methodologies, Métis community, Métis kin, or Métis students
and faculty as being the pieces that had resonated with them the most. Six respondents named
specific Métis scholars: Drs. Emma Laroque, Chantal Fiola, Brenda MacDougall, and Yvonne
Poitras-Pratt all made lasting impressions on those in attendance. One respondent shared that
the most impactful aspect for them was the “opportunity to listen to and meet with Métis
scholars whose scholarship has been integral to my graduate studies.” Another stated that
“Seeing all the heroes and friends in one place was incredible, I dont know how to narrow it
down much more than that.”

It was not only the prominent Métis scholars that respondents were eager to hear from,
though; three respondents specifically mentioned the visiting time at the tables that was built
into the schedule of the symposium. Instead of having panel presentations followed directly
by questions, as is customary at most conferences, the symposium included scheduled time to
visit with those at the table following a panel, with prompts related to the panel itself provided
on the table if there was a lull in conversation.

Research methodologies were another key factor for some (n=4) respondents. Half of those
who mentioned methodologies named the Kitchen Table methodology (presented on by Anna
Flamino, Janice Cindy Gaudet, Cathy Mattes, and Sherry Farrell Racette) as one that resonated
with them. Another mentioned the Métis literature panel and its focus on “place, home and
land” from a Métis-centred perspective to be “grounding.” A variety of methodologies were
presented at the symposium, and one respondent stated:

The specificity of each method presented that all were so different, in the way
they centered the personal, to the family, to community, to nation and yet each
unique method was completely interwoven. It has inspired me to be true to my
experience as a displaced urban Michif, and that does not make me less then or
outside of but a part of a rich tapestry of experience that can be mobilized into
critical methods of research for the betterment of Métis kin.

The variety of methodologies, as well as the different Métis community connections that the
presenters embodied, demonstrated some of the complexities of Métis nationhood and the
academic thought development within Métis communities.

A Lesson for the Academy

The Métis Research Symposium held at the University of Winnipeg created an inclusive
atmosphere which welcomed Métis from across the country to gather with other academic
including Métis community members. Respondents spoke to being able to be unapologetically
Métis in the space, stating “I feel like I can be myself” and there was “space to be myself.” The
space created was one where respondents felt “recognized,” “validated,” “included” and that
they “belong.” Within the academy fraught with impostor syndrome and isolation, this space
created a Métis-centred sense of home, with one respondent stating it was as if to be “called
back” to their roots.
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As administrators and faculty members attempt to Indigenize and decolonize the Academy,
we must ensure that nation-specific gatherings and learning opportunities exist (Forsythe et
al., forthcoming). The reason for that call can be seen in the respondents’ answers to our
questions. With words such as homecoming, welcoming, inspiring, uplifting, amazing, and
relatable shared in the responses, perhaps within this Nation-specific Métis space we have
identified a solution to the isolation identified by Métis students, staff, and faculty expressed in
the research over the past two decades. The institution and all those committed to increasing
the success of Métis scholarship must also put energies into the creation of Métis specific spaces
(Forsythe, 2021). The number of Métis post-secondary students has steadily increased over the
past 15 years (Melvin, 2023), increasing the number of Métis academics who are in disciplines
across the Academy (Forsythe, 2022). If post-secondary institutions want to stand behind
their strategic plans to truly Indigenize the Academy, their actions must include the creation
of spaces where Métis can gather to discuss research methodologies, ethics, and results with
likeminded academics for the betterment of academia as a whole.

Conclusion

In light of Métis in the academy seeking bachelor’s degrees more than doubling in the last
fifteen years, creating a sense of belonging within the Academy for the most significant
percentage of Indigenous scholars from one nation in Canada should be a priority for all
post-secondary institutions, not just those in the heart of the Métis homeland. This research
study demonstrated what is possible when these spaces are created, even if only for eight hours
of programming. Now imagine the potential within an institution that dedicates time and
resources to a multiday, multi-term, multi-year strategy to create space for Métis. That is the
future of Métis inclusion in post-secondary institutions that our Nation deserves.
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